
AP Language and Composition
Summer Work 2022
Welcome to AP Language and Composition!  This course is designed to run at a collegiate
level.  It will require your dedication, patience, and commitment to the work assigned.
Essentially you will get out of the course what you put into it.  If you are not ready to make this
commitment, you may want to reconsider your course of study.

We will engage on a year long journey. You may be accustomed to being an assured student in
your English class.  However, that may change. This course looks at literature through a
different lens and challenges you as a writer. Sometimes being uncomfortable is the only way
we can grow.  Give yourself a chance, give me a chance, and together we will learn and come
out stronger on the other end.

Here is the overview of your assignments:
1. Answer the argument prompt below and turn it in no later than MIDNIGHT .Jul 11, 2022

LATE SUBMISSIONS WILL NOT RECEIVE FULL CREDIT.  Submissions turned in past
July 18th will not be considered.  Ideally I would like you to turn it in via Google
Classroom.

a. C Period: https://classroom.google.com/c/NTA2ODg3NzQ2Mzkw?cjc=lgb467h
b. F Period: https://classroom.google.com/c/NTA2ODg3NzQ2ODQ5?cjc=4tyqtfz

2. Read, annotate, and debrief about The Things They Carried by Tim O’Brien.  The work
is due no later than the 2nd day of school.

3. Read, annotate, and debrief about In Cold Blood by Truman Capote.  The work is due no
later than .Sep 15, 2022

*****Any suspicion of plagiarism, shared work, or work not of your own will not be accepted or
considered for credit.  If you feel the need to “Google” something, cite your sources.  It is not
expected that you use any outside help - you need to practice building these skills on your own.
The AP exam will not allow you to use anything other than your brain, so the sooner you
practice relying on yourself, the better off you will be.*****

https://classroom.google.com/c/NTA2ODg3NzQ2Mzkw?cjc=lgb467h
https://classroom.google.com/c/NTA2ODg3NzQ2ODQ5?cjc=4tyqtfz


1. The ARGUMENT PROMPT

The ARGUMENT PROMPT is designed for you to sit down in a 45 minute session and write an
argument that develops a strong thesis and fully defends your line of reasoning. Again, you are
not allowed to use outside help, but feel free to use personal experience and knowledge to
support your assertions where necessary.

Here is the question:
The term “overrated” is often used to diminish concepts, places, roles, etc. that the speaker
believes do not deserve the prestige they commonly enjoy; for example, many writers have
argued that success is overrated, a character in a novel by Anthony Burgess famously
describes Rome as a “vastly overrated city,” and Queen Rania of Jordan herself has asserted
that “[b]eing queen is overrated.”

Select a concept, place, role, etc. to which you believe that the term “overrated” should be
applied. Then, write a well-developed essay in which you explain your judgment. Use
appropriate evidence from your reading, experience, or observations to support your argument.

Here is the rubric that I will use to grade the argument prompt:

Thesis
0-1 Points

0 points For any of the following:
● There is no defensible thesis.
● The intended thesis only restates the prompt.
● The intended thesis provides a summary of the issue with no

apparent or coherent claim.
● There is a thesis, but it does not respond to the prompt.

1 point
● Responds to the prompt with a

thesis that presents a
defensible position.

Sophistication
(0-1 points)

0 points
● Does not meet the criteria for one point.

1 point
● Demonstrates sophistication of

thought and/or a complex
understanding of the rhetorical
situation.

Evidence AND
Commentary
(0-4 points)

0 points
Simply restates
thesis (if present),
repeats provided
information, or
offers information
irrelevant to the
prompt.

1 point
EVIDENCE: Provides
evidence that is
mostly general.

AND COMMENTARY:
Summarizes the
evidence but does not
explain how the
evidence supports the
argument.

2 points
EVIDENCE: Provides
some specific,
relevant evidence.

AND COMMENTARY:
Explains how some of
the evidence relates to
the student’s
argument, but no line
of reasoning is
established, or the line
of reasoning is faulty.

3 points
EVIDENCE: Provides
specific evidence to
support all claims in a
line of reasoning.

AND
COMMENTARY:
Explains how some
of the evidence
supports a line of
reasoning.

4 points
EVIDENCE:
Provides specific
evidence to support
all claims in a line of
reasoning.

AND
COMMENTARY:
Consistently
explains how the
evidence supports a
line of reasoning



2. READING AND ANNOTATIONS
Here are some general essential questions for each book to help guide your understanding of
the texts. (You are NOT required to answer these - they are merely a guide to help you as you
read. Your assignment follows this list.)

The Things They Carried
1. The central topic of The Things They Carried is the Vietnam War, but the book is also

about writing and storytelling. How would you describe O'Brien's conception of the role of
fiction? How much truth is there in fiction?

2. What is the function of the first chapter? What sorts of things do the men carry, both
literally and physically? How does the complex and ambiguous meaning of the word
“carry” play out?

3. Discuss the structure of the work. Do the stories progress in a linear manner? How does
the work’s fragmented style contribute to the themes that run through the stories? How
does O’Brien manage to create a cohesive story despite the lack of chronology?

In Cold Blood
1. Truman Capote is said to have “invented” a new genre of literature--the nonfiction novel.

The combination was intended to achieve historical accuracy but also use fictional
devices to shed creative light on actual events. Look for the ways In Cold Blood is like a
fiction novel. Look for the ways it is like journalism. Did Capote achieve his goal?

2. Capote used several points of view—third person through the narrator’s eyes, third
person through Alvin Dewey’s eyes, third person through Perry Smith’s eyes, etc.
Annotate any shifts in point of view and analyze their purpose and effect. Do you think
the shifting points of view are effective in telling the story? Explain.

3. The tone of the book reveals the author’s attitude toward his subject matter. What is
Capote’s attitude toward the two murderers? The Clutter family? The citizens of
Holcomb? The investigators? The families of the murderers? The legal team? The
executioner? And how would you characterize Capote’s overall tone? Sympathetic?
Objective? Or to what extent a mixture of both?

4. Capote recounts the story in a certain order. What is the scene order? Why does Capote
arrange the scenes in this way? Think of alternative plot structures that Capote could
have used, and analyze why you think Capote structures the events as he does?



Assignment:
Overall you will complete the chart, annotate the text, and then pick 3 annotations to expand
your analysis on.

Name:

Title of Work:

Exigence: What compelled the
author to write?  This response
will be 2-3 sentences.

Audience: To whom is the author
speaking?  This response will be
2-3 sentences.  Feel free to use an
adjective(s) to describe this
audience.

Purpose: What effect does the
author hope to have on the
audience? Again, this will be 2-3
sentences.

Annotation Highlights

You will choose three annotations for analysis.  Choose them from throughout the book and
demonstrate an understanding of the text as a whole.  Think back to your answers to the
questions in the chart.  How did the use of _______ help him to do _______.  You should focus
one on diction or language, another on syntax, and a third of your choice (character, theme,
imagery, stylistic device, ????).

NO OUTSIDE SOURCES MAY BE USED! Make an attempt at an answer - we grow and learn
from mistakes and exercising our brain, not copying what others have said.

Format:
● Each excerpt should be significant.  This means that the length could vary.  You may find

a passage that is significant or you might find one line that works. Each excerpt should
be typed out and cited properly.

● After each passage, discuss in a couple of sentences the excerpt’s place within the
narrative (context) and why you feel it is important. You should always think about why
the passage is important to the work as a whole as well.

● From there, identify the literary devices/stylistic techniques used and explain why/how
the specific words/literary devices used in the passage help the author to achieve his
purpose. DO NOT MERELY RESTATE/PARAPHRASE THE PASSAGE. This discussion
should be a paragraph long – do not be wordy!  Be concise and get to your point in an
eloquent manner. DO NOT SIMPLY SUMMARIZE THE PLOT. You must weave textual
evidence from the passage INTO your analysis as well.



● Here is a sentence starter: (The author) uses/employs __________ to
_______________, suggesting/emphasizing/etc. The highlighted words are not meant to
be fixed - you can insert whatever rhetorical verbs you wish.  Argues, asserts,
characterizes, connects (t0), illustrates, exemplifies, reinforces, questions, juxtaposes,
validates, etc. are all appropriate.

● EX: Here is a BRIEF example of the analysis I am looking for: In Amy Tan’s “Fish
Cheeks,” Tan incorporates descriptions of her teenage perspectives of her mother’s food
and the lessons she learned from her experiences at this age to express her struggle in
balancing both American and Chinese cultures in the presence of her Chinese family
and Caucasian neighbors.

● I DO NOT WANT TO SEE ANY VARIATION OF “This quote shows….” anywhere.

For your Information
Overall Annotation Guidelines:
Learning to read actively is a skill you will be building as our journey this year continues.  While
annotating can seem tedious, it facilitates close reading of texts.  A major goal of this course is
to become active and critical readers.  Annotating forces you to get closer to the story, find
patterns, and have conversations with the text.

Write your comments in the margins/on sticky notes and selectively mark important passages
on the text.

Here are some guidelines:

Identify and comment on the effect of authorial decisions
Identify and comment on motifs and archetypes
Ask questions and attempt answering them
Examine character development (or lack thereof)
Make connections to other parts of the text
Make connections to the historical context of the text
Recognize patterns and repetitions of words, ideas, phrases, etc.
Underline important passages
Selectively circle key words and phrases, as well as repetitions
Use analytical verbs (expresses, reinforces, juxtaposes, symbolizes, contrasts, etc.)

One acronym to help with annotations and analysis of passages is DIDLS.  This stands for
Diction, Imagery, Details, Language, and Syntax



DICTION: Diction simply means the author’s (or speaker’s) choice of words for effect. Yes,
every author uses words, but it’s the specific choice of words that matters here. Look for
patterns in the kinds of words authors use. Some types of diction are as follows:

1. Personal Pronouns: “I,” “we,” “me,” “us” – creates a sense of unity and/or connection.
2. Second Person Pronouns: “You” – can create distance from subject and audience or

connect the experience/context of speech to the audience. Also can place the reader in
the situation.

3. Connotative (verb = connotes): Words that carry significant connotation (associations,
emotions, suggestive meanings); e.g., house vs. home (Home connotes warmth and
security.)

4. Euphemistic: Words that make light of harsher realities, e.g., dead vs. passed away
5. Colloquial: Language used in more familiar settings; ordinary speech
6. Formal: Conventional language; appropriate; not conversational
7. Euphonious: Pleasant in sound
8. Harsh Sounding: Rough in sound; opposite of euphonious = cacophonous
9. Informal: Conversational
10. Jargon: Language of a particular profession or study
11. Suggestive: Word choice that suggests or implies an idea.

*** If you do not know a specific type of diction, you can provide a descriptive phrase
(The speaker weaves evocative words in her speech to . . . /repeats words connected to the
revolution to . . ./diction connoting freedom/diction revealing his education and intellect/medical
terminology, etc.)

Note: Do not write that the author uses diction. This statement is an obvious (and boring) fact.
Specify the type of diction the author employs for a specific purpose.

● EX: Through connotative diction, O’Brien . . .
● EX: Through diction connoting disease, the author characterizes the country as a patient

in need of restoration, here, the restoration of American values.
● EX: By weaving medical terminology in his description, Lee bolsters his credibility as a

man of science.

IMAGERY: Language that appeals to the senses. Imagery aims to evoke specific feelings and
reactions from the reader/audience, and imagery can come in many forms. Similes, metaphors,
hyperbole all can create images.

● Example of Imagery: “I have a dream that one day, even in the state of Mississippi, a
state sweltering with the heat of injustice, sweltering with the heat of oppression, will be
transformed into an oasis of freedom and justice.” – MLK

● Example Assertive Statement: Here, King creates contrasting images to convey the
country’s transformative potential from one of oppression to that of freedom. He includes
even the most discriminatory states, implying that they, too, can achieve this social
progress. Thus, King instills hope in his audience, even those from the most oppressive
areas. For example, King references how Mississippi, “a state sweltering with the heat of



oppression,” can one day be “transformed into an oasis of freedom and justice” (King
lines 23-25).

LANGUAGE: This is a big one! Language is a bit different than diction. While in diction you look
at specific words, language is about larger chunks of the piece. For example, a speaker can use
learned or educated language to build credibility for his people as intellectually promising.
Colloquial, informal, jargon, euphemistic, connotative, formal, cacophonous, euphonious terms
still apply here. Some additional words to describe language are as follows:

● Evasive – language that tries to avoid blame and/or the subject
● Figurative: not literal; meaning different than literal definition
● Sarcastic: When a writer mocks a subject by stating the opposite. (I just can’t wait for

school to start!)
● Detached: Language that indicates separation from the speaker to the subject
● Emotional: Language that is full of feeling
● Scholarly: Language that can be considered academic
● Folksy: Language that has the characteristics of a certain culture
● Plain: Language that is easy to understand; clear; simple
● Slang: Very informal and often connected to a specific situation or group of people (e.g.,

soldier’s slang).
Note: There are many other types of language; it’s a good idea to build a vocabulary of
adjectives as you progress through the course.

● EX: To remove herself from blame and the actions of her party, Riley writes with a
detached style.

● EX: By weaving religious language within his speech, Sanders bridges the ideological
gap between himself and his audience of Christian students.

SYNTAX: Sentence structure, specifically how the words are arranged for a specific purpose.
Parallel Structure: The repetition of a specific pattern in a sentence,

● EX: “The inherent vice of capitalism is the unequal sharing of blessing; the inherent
virtue of socialism is the equal sharing of miseries.” – Winston Churchill

● EX: “It was we, the people; not we, the white male citizens; nor yet we, the male citizens;
but we, the whole people, who formed the Union.” – Susan B. Anthony

● EX: “He came, he saw, he conquered.” – Julius Caesar

Juxtaposition: Placing two things side by side to highlight the contrast/comparison. Speakers
can juxtapose ideals, actions, objects, etc. for effect.

● EX: Susan B. Anthony juxtaposes “we the people” with “we, the white male citizens” to
underscore how current political policies on voting rights conflict with the initial American
ideals created by the nation’s forefathers.

Repetition: When a writer repeats a word, phrase, sentence, or idea.
● EX: By repeating the clause, “I have a dream,” Martin Luther King, Jr. raises his

individual dream to the dream of a nation.



Polysyndeton: When the author/speaker uses multiple conjunctions (such as “and”) when not
grammatically necessary. Often this creates a sense of abundance.

● EX: “I was above it. I had the world dicked—Phi Beta Kappa and summa cum laude and
president of the student body and a full ride scholarship for grad studies at Harvard”
(O’Brien 39).

Passive vs. Active Voice: Active (Subject comes before verb; Passive (Object appears a
subject)

● EX: Mistakes were made (passive); I made mistakes (active)

Declarative Sentence: Sentence that makes a statement (declares something).
● EX: Susan Collins wrote The Hunger Games.

Imperative Sentence: A command or request.
● EX: Use the Force.

Interrogative Sentence: A question.

Loose/Cumulative Sentence: When the main clause is followed by phrases or subordinate
clauses.

● EX: Douglass debunked myths about slavery, pointing to evidence from the Bible, his
own experience, and the experiences of others.

Periodic Sentence: A sentence where the main clause is at the end. Often provides emphasis
on the last point.

● EX: Entering the courtroom, carrying her lies, Abigail viewed her next victim.

Antithesis: Parallel structure with contrasting ideas or images.
● EX: One small step for man; one giant leap for mankind.


